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CHAPTER I 
INTRODUCTION 
I. STATEMENT OF THE PROBLEM 
The problem of this study was to make a survey of 
the business education graduates of Rider College for the 
years 1942 through 1949 to determine the effectiveness of 
their teacher education in preparing them for teaching 
duties, with implications for curriculum revisions. 
II. ANALYSIS OF THE PROBLEM 
Subordinate problems involved in the major problem 
were: 
1. To determine the effectiveness in teaching 
situations of the business subject-matter courses 
taken by graduates 
2. To determine the value of certain topics of 
instruction included in the specific methods courses 
the graduates studied 
3. To determine the effectiveness in teaching 
situations or the professional education courses 
taken by the graduates 
4. To determine the effectiveness of the student 
teaching program in preparing the graduates for full-
time teaching 
5. To determine the progress made by these 
graduates in their various teaching careers 
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III. JUSTIFICATION OF TEE PROBLEM 
Up to the time of this study no £ormal survey had 
been made o£ Rider College graduates. Since the purpose of 
the business education curriculum is to prepare students for 
the teaching profession, its content should be subjected to 
periodic evaluation in the light of the professional achieve-
ment of the graduates, and the limitations they feel it 
places upon them. 
The findings of this study should indicate curricu-
lum revisions that should be made so that future graduates 
of the business education department will be better prepared 
to meet the competitive needs ot their profession. 
IV. DELIMITATION OF THE PROBLEM 
The study was limited to the business education gradu-
ates of the school of education. Since the yearly graduates 
o£ this department are comparatively few in number, the study 
was extended to include the graduates from 1942 through 1949, 
with the ~xception of those whose addresses were not available. 
The questionnaire was limited so as to include only the data 
required to determine the effectiveness of the teacher edu-
cation program, or data helpful for curriculum revision. 
¥. DEFINITION OF TERMS 
The following definitions by Goodl are given: 
Follow-up Study. A study made to collect in-
formation about students at some period after gradu-
ation for the purpose of securing facts which may be 
helpful to present and future students, as well as 
determining the effect of their study as an under-
graduate. 
Social Business Subjects. Those business sub-
jects that deal with business activities of society 
as a whole or with the business relation of one per-
son with another. 
Curriculum. A systematic group of courses or 
sequence of subjects required for graduation or 
certification in a major field of study. 
Education Course. A course of study that is 
designed to give preparation in one or more phases 
of such professional content as the understanding of 
the pupil's growth and development, educational 
institutions, the teaching, supervision, or adminis-
tration of schools, the objectives, content, methods, 
and outcomes of instruction, guidance, methods and 
conclusions of educational research, educational 
philosophy, or the professional and welfare problems 
or the teacher. 
VI. STATEMENT OF ORGANIZATION 
The first chapter of this study contains the state-
ment and nature of the problem considered. A survey of 
related research is presented in Chapter II. The methods 
and procedures used in obtaining the data for the thesis 
are included in Chapter III. Chapter IV contains an 
analysis and interpretation of the data, and Chapter V 
includes a summary based on the results of the data obtained. 
l Good, Carter V , Dictionary of Education. 
McGraw-Hill Book Company, Inc., New York 
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CHAPTER II 
REVIEW OF RELATED RESEARCH 
Since this study is concerned with the graduates of 
a teacher-training institution, a brier history of the 
origin of teacher-training institutions by Pangburnl is 
included. 
Provision for the proressional study of 
education seems to have been made by only a small 
portion of the colleges and universities of 1890, 
although 114 of the 400 such institutions in the 
country reported to the United States Bureau of 
Education in that year a total of 3,414 students 
enrolled in teachers' courses. This was nearly 
8 per cent of all the students enrolled in the 
400 colleges. The great majority of the 114 
colleges were located in the Mississippi Valley ; 
almost none of them were in New England or the 
Middle States. The character ot the instruction 
was described as nothing more than normal schools, 
which are usually classed among institutions of 
secondary grade. 
But a quite different type of provision for 
the preparation of teachers was finding its way into 
the universities of the country. In 1873 a permanent 
chair of didactics replaced an elementary normal 
course established in 1855 at the University of Iowa; 
the Universities of Michigan in 1879 and of Wisconsin 
in 1881 added professorships of pedagogy, until by 
1892 the United States Commissioner of Education 
reported chairs of pedagogy combined with another 
subject, such as philosophy or mental science, in 
torty-tive others; while eight more universities had 
established luctureships in education. 
1 Pangburn, Jessie M., The Evolution of the American 
Teachers College, p. 20. Columbia University, New York 
In 1e92 ~ofessor Charles De Garno of Swathmore, 
in an address entitled "Scone and Character of Peda-
gogical Work in Universities," urged that the Peda-
gogical department be made effective through an 
organic connection with the rest of the university. 
He outlined a cur riculum for students in this depart-
ment which would i n clude psychology, educational 
administration, economic and political science, 
literature in English, history, and comparat ive 
education.l 
New York University in 1887-1888 appointed a 
professor of pedagogy who offered a course in peda-
gogics to graduate students and gave extension 
lectures on the same subject to resident tea chers. 
This e fort was so well received that in ].farch, 1890, 
the School of Pedagogy wa s established "to give 
higher training to persons who may have devoted 
themselves to teaching as a calling, and wno are 
graduates of colleges of Arts and Sciences; or who 
are graduates of Normal Schools or Colleges of the 
State of New York ."2 
Chandler3 conducted a study of the graduates of a 
private business school in Boston, Mas sachuse t ts. The 
purpose of the study was to determine t he following: 
Is the training program of the Blank College 
Business Administration Department adequa t e mean s of 
preparation for the initial positi ons wh ich graduates 
secure. 
As a basis for the study he selected tv-10 groups of 
graduates. Group I consisted of members of the classes of 
1927, *930, and 1931, and Group II which consisted of 
1 Ibid, p. 22 
2 Ibid, P• 24 
3 Chandler, Douglas A., A Follow-Up of the Business 
Administration Graduates of Blank College, Master's Thesis, 
Boston Un versity , 1940. p. 2. 
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The purpose of the study was to determine the common 
practices and existing course sequence and patterns. 
The procedure used in securing the data was as follows: 
1. A complete list of liberal arts colleges and 
state teachers colleges offering business tea cher 
education was compiled. 
2 . Catalogues of the institutions offering 
business teacher education were secured. 
3. A master data sheet was compifed to facilitate 
accurate classification of the data. 
The study indicated t hat the liberal arts colleges 
averaged offering nearly 50 per cent more in general education 
than the state colleges. 2 
Some college administrators believed so strongly in the 
importance and relationsh ip of English to business education 
that a dual major was required. 3 
The Rowe study also found that Introduction to Education 
was losing its popularity as a required course, when competing 
with courses such as secondary education, principles or 
philosophy of education and principles of teaching. 4 
1 Ibid, P• 5 
2 Ibid, p. 6 
3 Ibid, p. 13 
4 Ibid, p. 21 
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CHAPTER III 
METHOD OF PROCEDURE 
The procedures employed in conducting this study 
were as follows: 
1. Approval was obtained from the officials of 
Rider College to do the survey. 
2. The names and addresses of the School of Edu-
cation graduates were compiled with the cooperation 
ot the Rider College Alumni Secretary. 
3. A questionnaire was prepared and presented to 
a seminar in business education at Boston University 
for criticisms and comments. 
4. A revised questionnaire based on the sugges-
tions of the seminar was prepared in final form. 
5. Two hundred questionnaires together with 
letters of transmittal were sent to School of 
Education graduates of Rider College. All graduates 
whose addresses were available from graduation lists 
of 1942 through 1949 were included in the study. 
6. Follow-up postal eards were sent to graduates 
that did not reply within twenty days. 
7. The data from the returns were tabulated and 
analyzed. 
8. A summary and recommendations were formulated, 
based upon the results of the study. 
The final form of the questionnaire consisted of 
two sheets· with the material printed on both sides. The 
major divisions of the questionnaire were: 
a. Personal data 
b. Educational data 
c. Teaching data 
d. Occupational data 
e. Suggestions for curriculum revisions 
CHAPTER IV 
ANALYSIS AND INTERPRETATION OF DATA 
The problem of this study was to determine the 
effectiveness of the business education curriculum at 
Rider College, with implications for curriculum revisions. 
The analysis and interpretation of data supplied 
by the respondents will be treated in five sections: per-
sonal data, educational data, teaching experience data, 
occupational data, and curriculum revision data. 
PERSONAL DATA 
A total of 92, or 50 per eent, of the graduates 
replied. Fifty-two of the replies were from women, and 
40 from men. Forty respondents indicated they were 
married, with 52 stating they were single. Table I will 
show where they were located. 
state 
New Jersey 
TABLE I 
GEOGRAPHICAL DISTRIBUTION 
OF RESPONDENTS 
New York 
Pennsylvania 
Connecticut 
Massachusetts 
Maryland 
Washington, D.C. 
Total 
Number 
58 
14 
11 
4 
2 
2 
1 
92 
As Table I indicates, the majority of the graduates, 
58, reside in New Jersey. Fourteen are shown to reside 
in New York, 11 in Pennsylvania, and the remaining in 
Connecticut, Massachusetts, Maryland, and Washington, D.C. 
Thirty-eight of the 92 respondents, or 41.3 per 
cent, indicated that they were veterans. Seven indicated 
the length of time in service as one to two years; 13, 
from two to three years; and 14, from three to four years. 
TABLE II 
LENGTH OF MILITARY SERVICE 
OF 38 GRADUATES 
Time 
Less than 1 year 
1 to 2 years 
2 to 3 years 
3 to 4 years 
4 to 5 years 
Total 
EDUCATIONAL DATA 
Number 
1 
7 
13 
14 
3 
38 
As will be indicated in Table III, the combined 
field of accounting and secretarial training was the 
major field for 53, or 57.6 per cent, of the respondents. 
Twenty-five, or 27.1 per cent, majored in accounting and 
social business, and 14, or 15.3 per cent, majored in 
secretarial and social business. 
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TABLE III 
MAJOR FIELDS OF UNDERGRADUATE STUDY 
Major Fields Number 
Accounting and Secretarial 53 
Accounting and Social Bus. 25 
Secretarial and Social Bus. 14 
Total 92 
Per Cent of 
Total Replies 
57.6 
27.1 
15.3 
100.0 
A total of 20 respondents, or 21.7 per cent, held 
Master's degrees, with 28, or 30 . 4 per cent, having par-
tially fulfilled the requirements for the degree. See 
Table IV. 
TABLE IV 
GRADUATE STUDY 
COMPLETED BY RESPONDENTS 
Graduat.e Study Completed 
by 1espondents 
Rec'd Master's Degree 
1 to 8 Semester Hours 
9 to 16 Semester Hours 
17 to 30 Semester Hours 
Total 
Number 
20 
6 
12 
9 
47 
Per Cent of 
Total Replies 
21.7 
6.5 
13.0 
9.7 
50.9 
13 
A study of Table V -indicates that 13 respondents 
matriculated at Columbia for graduate work, 10 at 
Rutgers, six at New York University, and five at Temple 
University. Other institutions attended for graduate 
work by the respondents were: Lehigh, Syracuse, Penn-
sylvania State, Lafayette, Boston University, Wagner, 
southeastern, and the University of Pennsylvania. 
Institution 
Columbia 
Rutgers 
TABLE V 
INSTITUTIONS IN WHICH 
GRADUATES MATRICULATED 
New York University 
Temple 
Lehigh 
Syracuse 
Pennsylvania state 
Boston University 
University of Pennsylvania 
Southeastern 
Wagner 
Lafayette 
Springfield 
·Total 
Number 
13 
10 
6 
5 
3 
2 
2 
1 
1 
l 
1 
1 
l 
47 
As shown in Table VI, twenty-two respondents did 
graduate work in the field of Business Education, 11 in 
Administration, seven in Guidance, with the remaini~g 
majoring in Business Administration, Accounting, Mer-
chandizing, History, Physical Education, and English. 
TABLE VI 
MAJOR FIELDS OF GRADUATE STUDY 
Major Field 
Business Education 
Administration 
Guidance 
Accounting 
History 
English 
Merchandizing 
Physical Education 
Total 
TEACHING EXPERIENCE DATA 
Number 
22 
11 
7 
3 
1 
1 
1 
1 
47 
In the teaching experience area the graduates were 
requested to indicate the location of each school in 
which they taught, the length of ti:r:ne each position was 
held, and the grade level or levels of their classes. 
seventy-one, or 82.6 per cent, of the respondents 
indicated having had teaching experience varying from 
15 
one to eight years. The remaining 17.4 per cent had lert 
the proression or were in attendance at graduate schools. 
A study or the grade levels o£ the classes taught 
by the respondents indicates that a majority or 74.4 per 
cent taught at one time in grades ten through twelve. 
Thirteen, or 13.8 per cent, taught on the college level, 
with 10 graduates having taught in grades seven through 
nine. One respondent indicated having taught in the 
elementary school level. 
TABLE VII 
GRADE LEVELS ON WHICH 
TEACHING EXPERIENCE WAS ATTAINED 
Grade Levels 
Elementary 
Seven through Nine 
Ten through Twelve 
College Level 
Total 
Number 
1 
10 
70 
13 
94 
Firty-one of the 92 respondents had taught 1n New 
Jersey, 18 in New York, 14 in Pennsylvania, and four in 
Connecticut. The remaining states in which graduates had 
gained teaching experience were: Maryland, Rhode Island, 
Massachusetts, Vermont, and Delaware. 
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TABLE VIII 
STATE LOCATIONS OF TEACHING 
POSITIONS HELD BY RESPONDENTS 
State 
New Jersey 
New York 
Pennsylvania 
Connecticut 
Maryland 
Rhode Is land 
Massachusetts 
Vermont 
Delaware 
Total 
Number 
51 
18 
14 
4 
2 
2 
1 
1 
1 
94 
Also requested was information as to the type of 
supervisory and/or administrative positions held by the 
graduates, in their teaching careers. 
17 
Fifteen, or 16.3 per cent, of the graduates 
responding indicated they had held supervisory positions 
during their teaching careers. Seven had served as heads 
of ~apartments, with the remaining have held the follow-
ing positions: guidance advisor, fuean of students, 
guidance director, faculty treasurer, chairman of the 
business education department, athletic coach, secre-
tary of the athletic association, and treasurer of the 
athletic association. 
TABLE IX 
SUPERVISORY POSITIONS HELD 
BY RESPONDENTS 
Type of Position 
Head of Department 
Guidance Director 
Guidance Advisor 
Faculty Treasurer 
Treasurer of Athletic Association 
Dean of Students 
Athletic Coach 
Secretary of Athletic Association 
Total 
OCCUPATIONAL DATA 
Number 
7 
1 
1 
1 
1 
1 
1 
1 
14 
In an attempt to determine the amount of occupa-
tional experience gained in the business field, the 
graduates were requested to indicate: (1) the type of 
position, other than teaching held; and (2) how place-
ment for each position was obtained. 
As shown in Table X, 70, or 76 per cent, of the 
respondents indicated having had related occupational 
experience. Nineteen had gained experience as secre-
taries, 18 as sales clerks, seven as stenographers, six 
as bookkeepers, five salesmen, five general office workers, 
and five typists. 
All respondents indicating experience as secre-
taries were women. One woman respondent indicated 
experience as an insurance broker. 
TABLE X 
OCCUPATIONAL POSITIONS HELD 
BY GRADUATES RESPONDING 
Title of Position 
Secretary 
Sales Clerks 
Stenographer 
Bookkeeper 
Typist 
Salesman 
General Office Worker 
Credit Manager 
Insurance Agent 
Insurance Broker 
Accountant 
Office Receptionist 
Total 
Number 
19 
18 
7 
6 
5 
5 
5 
1 
1 
1 
1 
1 
70 
Placement was obtained by 28 respondents through 
"personal application." Twenty-four indicated "friends" 
as a placement source, 14 indicated "relatives," six 
used the college placement bureau, and~ur indicated 
employment agencies. 
19 
Sources 
TABLE XI 
SOURCES OF PLACEMENT 
Personal ·Application 
Friend 
Relative 
College Placement 
Employment Agency 
Total 
Number 
28 
24 
14 
8 
4 
78 
Graduates who had left the teaching profession 
were requested to indicate their reasons. Twenty-four, 
or 26 per cent, of the respondents had left the teach-
ing field. Eleven gave marriage responsibilities as the 
reason, 10 indicated low salary, two indicated poor 
school administration, and one respondent declared a 
"dislike for teaching" as the reason tor leaving the 
profession. 
Reasons 
TABLE XII 
REASONS FOR LEAVING THE 
TEACHING PROFESSION 
Marriage Responsibilities 
Low Salary 
Poor Administration 
Disliked Teaching 
Total 
Number 
11 
10 
2 
1 
24 
20 
CURRICULUM REVISION DATA 
This division of the questionnaire contained sections 
on methods courses, business education courses, professional 
education courses~ student teaching, and preparation for the 
directing of extra-curricular activities. 
An attempt was made to determine whether the topics 
covered in the methods courses were receiving the proper 
emphasis. The graduates participating in the study were 
requested to indicate with the _use o~ the letters "M", "L", 
or "E", whe~her more instruction should be given, less instruc-
tion, or enough instruction was given in each of the fourteen 
topics ~ontained in the six methods courses offered at Rider 
College. 
The use of audio-visual aids ranked first in Table XIII~ 
with 36 respondents calling for more instruction on the topic. 
Eighteen resP.ondents signified that enough instruction had 
been given~ and t~o desired less instruction. 
Thirty-five respondents advocated more instruction in 
- . 
the use of remedial teaching procedures wh~ch ranked second, 
19 indicated enough instruction, and two called for less 
instruction. 
The opinions of the graduates were divided on the fol-
lowing topics in the accounting methods course: 27 respondents 
felt that more instruction should be given in establishing 
valid teacher-pupil goals, with 30 indicating enough instruc-
tion had been given. Divided opinions were also obtained on: 
TABI;E XIII 
DIGRBI 0:&' BKrBASIS JESIRIJ) BY RISPOIJ)BftS 
01 TBI TOPIOS OOftAlltll) Ilf Til AOOOT11'1'IIG llftBODS OOURSI 
More Less Enough 
Instruction Instruction Instruction 
Rank Topics Covered Graduates Graduates Graduates 
~\ Use of Audio-Visual ~ Aids 36 2 18 Use of Remedial Teaching Procedures 35 2 19 
3 Use of Supplementary Materials 30 0 24 
"4 Eatab1ish Valid Teacher Pupil Goals 27 0 
-
30 
5~5 Classroom Management 26 0 28 
5.5 Adjustment of Instruction to 26 l 30 
. Individual Differences 
7 Use of Blackboard 25 2 25 
8 Motivation - 24 2 30 
9.5 Uae of Project llethod 18 3 30 
9~5 Use ot Directed Study 18 2 33 
9.5 Art of Questioning 18 3 32 
l2 Use ot Lesson Planning 15 8 33 
13 Socialized Recitation 14 3 38 
14 Lecture 10 4 38 
classroom management, more instruction (26), enough instruc-
tion (28); the adjustment of instruction to individual 
differeces, more instruction (26), enough instruction (30); 
use of the backboard, more instruction (25), enough instruc-
tion (25); and motivation., more instruction (·24)., enough 
instruction (30). 
Thirty-eight respondents indicated enough instruction 
in lecturing, and socialized recitation, with more instruc-
tion on these topics proposed by 10 and 14 respondents, 
respectively. 
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Of the 32 respondents calling for less instruction in 
the topics covered, eight indicated that less emphasis should 
. -
be given to the use of lesson planning. 
As shown in Table XIV, the use of audio-visual aids and 
the adjustment of instruction to individual differences ranked 
highest in the bookkeeping _ met~ods course according to the 
responses for more instruction. Thirty-six respondents 
advocated more instruction on both topi~a, with 19 declaring 
that enough i~struction had been gi!en on the use of audio-
visual aids, and 24 indicating enough instruction on the 
adjustment of instruction to individual difter~nces. 
Three respondents proposed lesa instruction on the use 
. . 
of audio-visual aids, with none calling for less instruction 
on the adjus~men~ o~ ~nstruction to individual differences. 
Divided opinions were obtained on the following topics 
Rank 
'1.5 
l.S 
3 
4 
·s 
6~5 
6.5 
8 
9 
10 
11.5 
11.5 
13 
14 
TABLE XIV 
DEGREE OF EMPHASIS DESIRED BY RESPONDENTS 
ON THE TOPICS CONTAINED IN THE BOOKKEEPING METHODS COURSE 
More Less 
Instruction Instruction 
Topics Covered Graduates Graduates 
Use of Audio-Visual Aids :56 3 
Adjustment of Instruction to :56 0 
Individual Differences 
Use of Remedial Teaching Procedures 34 0 
Use- of Supplementary Materials 29 1 
Establish Valid Teacher Pupil Goals 27 1 
Kotivition · 26 2 
Classroom Management 26 0 
Use of Blackboard · 25 1 
Art of Questioning 21 4 
Use of Project Method 20 4 
Use of Directed Study 19 l 
Use of Lesson Planning 19 9 
Socialized Recitation 16 4 
Lecture 8 6 
Enough 
Instruction 
Graduates 
19 
24 
25 
29 
29 
32 
33 
:51 
:52 
34 
:55 
:52 
:58 
41 
1\) 
+ 
in the bookkeeping methods course; use of supplementary 
material, more instruction (29), enough instruction (29); 
and on the establishing of valid teacher pupil goals , more 
instruction (27), enough ins truction (29); use of the black-
board, more instruction (25), enough instruction (31). 
Enough instruction was indicated by the larger number 
of respondents on the following topics: the lecture method , 
enough instruction (41), more instruction (8); socialized 
recitation, emough instruction (38), more instruction (16); 
and the use of directed study, enough instruction (35), more 
instruction (19). 
Nine respondents advocated less instruction on the use 
of lesson planning, wh ich was the largest number of negative 
responses. 
An analysis of Table XV, on the junior business 
training methods course, reveals that the use of audio-visual 
aids again ranked first according to the responses for more 
instruction on t his topic, with 32 stating that enough 
instruction had been given. 
Ranking second was the use of supplementary materials, 
41 respondents advocated more instruction on this topic, with 
24 indicating enough instruction had been given . 
Divided opinions were obtained on the following topics 
in the junior business training methods course: classroom 
management, more instruction (36), enough instruction (28); 
25 
Rank 
1 
2 
3.5 
3. 5 
3. 5 
6 
7 
a 
9.5 
9.5 
11 
12 
13 
14 
TP,BLE XV 
DEGREE UF &iPHASIS DESIRED BY f?..ESPONDENTS 
ON 'l'HE TOPICS t..m1TAHifED lN 'l'HE JUNIOR BUSINESS TRAINING 
METHODS COURSES 
More Less 
Instruction Instruction 
ToEics Covered Graduates Graduates 
Use of Aud1o-Visual Aids 47 1 
Use of Supplementary Materials 41 2 
Classroom Management 36 3 
Use of Project Method 36 5 
Motivation 36 2 
Use of Blackboard 30 3 
Adjustment of Instruction to 29 0 
Individual Differences 
Art of Questioning 28 0 
Socialized Recitat1on 26 5 
Use of Remedial Teaching 26 1 
Establish Valid Teacher Pupil Goals 22 1 
Use of Directed Study 18 4 
Use of Lesson Planning 15 9 
Lecture 11 17 
Enough 
Instruction 
Graduates 
32 
24 
28 
29 
28 
35 
34 
35 
32 
34 
35 
41 
42 
36 
I\) 
~ 
use of the project method, more instruction (36), enough 
instruction (29}; use of the blackboard, more instruction 
(30), e nough instruction (35}; the adjustment of instruction 
to individual difference, more instruction (29), enough 
instruction (34); the art of questioning , more instruction 
(28), enough instruction (35); and socialized recitation, 
more instruction (26), enough instruction (32). 
The three topics indicated as suffi ciently emphasized 
27 
by the larger number of graduates were: use of lesson planning 
(42) , use of directed study (41), and the lecture method (36 ) . 
These topics also ranked as the last three on the basis of 
the number of graduates advocating more instruction. 
The larger number of graduates called for less instruction 
on the lecture method (17), and on the use of lesson planning 
(9). 
As shown in Table XVI, the use of audio-visual aids 
ranked first in the shorthand methods course, according to 
the frequency of responses desiring more instruction. Thirty-
thre e respondents advocated more instruction on this topic, 
with 18 indicating enough instruction. 
The use of supplementary materials and adjustment of 
instruction to i ndividual differences ranked second, with 
30 respondents proposing more instruction for both topics. 
Divided opinions were obtained on: the use of 
r~medial teaching procedures, with 20 respondents proposing 
Rank 
l 
2.5 
2.5 
3;s 
3~5 
3.5 
7 
. ·a 
9~5 
9~5 
11~"5 
11.5 
13 
14 
TABLE XVI. 
DEGREE OF EMPHASIS DESIRED BY RESPONDENTS 
ON THE TOPICS CONTAINED IN THE SHORTHAND METHODS COURSE 
More Less 
Instruction Instruction 
Topics Covered Graduates Graduates 
Use of Audio-Visual Aids 33 0 
Use of Supplementarr Materials 30 0 
Adjustment of Instruction to · 30 0 
Individual Differences 
Classroom Management 20 0 
Use of Remedial Teaching Procedures 20 0 
Motivation 20 0 
Use of Blackboard 16 0 
Use of Directed Studr . 15 1 
Establish Valid Teacher Pupil Goals 14 1 
Use of Lesson Planning 14 4 
Socialized- llecitation 13 3 
Use of Project Method 13 3 
Art or Questioning 11 0 
Lecture 6 2 
Enoug}l 
Instruction 
Graduates 
18 
29 
20 
31 
21 
29 
35 
32 
32-
S6 
32 
30 
35 
38 
1\) 
09. 
more instruction, and 21 indicating enough instruction; 
also the use of supplementary materiala 1 more instruction 
(30) 1 enough instruction (29). 
Thirty-eight respondents indicated the lecture 
method 1 and 36 the use of lesson planning as having been 
sufficiently emphasized. More instruction was advocated 
on these topics by 6 1 and 14 respectively. 
Thirty-two respondents declared enough instruction 
had been given on the use o~ directed study1 establishing 
valid teac~e~ . pup~l goals~ and the use of lesson planning. 
More instruction was desired on these topics by 15 1 14, and 
13 respondent~ respectively! 
The use of lesson planning received the largest 
number ot proposals (4) tor less instruction. 
An analysis of Table XVII reveals that the use ot 
audio-visual aida ranked first on the basis ot the number 
ot graduates desiring more instruction in the t~pe !ting 
methods course. 
Thirty-six r p ondents advocated more instruction on 
this topic 1 with 17 indicating enough instruction. 
Divided opinions were obtained on the topics ranked 
second (adjustment of instruction to individual differences) 
.. . . . 
and third (use of remedial teaching procedures). Twenty-
five respo?dents adyocat~d more instruction on the use or 
remedial teaching procedures, with 28 indicating enough 
instruction. 
29 
Rank 
L 
2 
3 
"4 
5~5 
5.5 
7 
8 
9 
10 
11 
12 
13 
14 
TABLE XVII 
DEGREE OF EMPHASIS DESIRED BY RESPONDENTS 
ON THE TOPICS CONTAINED IN THE TYPEWRITING METHODS COURSE 
More Less 
Instruction Inlftructlon 
TopiC?S Covered Graduates Graduates 
-· 
Use of Audio-Visual Aids -36 1 
Adjustment of Instruction to 26 0 
. -
- Individual Differences 
Use of Remedial Teaching Procedures 25 0 
Use of Supplementary Materials 19 0 
Use ·or -Blackboard 18 1 
Classroom ·Managemen~ . IS 0 
Motivation 17 1 
Use of Project Method 16 3 
Art ·or Questioning -. 13 0 
Establish Valid Teacher Pupil Goals 11 0 
Use of Directed Study 10 1 
Use ot Lesson Planning ·8 8 
Socialized Recitation 66 4 
Lecture 5 2 
Enough -
Ins·tructlon 
Graduates 
17 
26 
28 
34 
33 
34 
35 
32 
36 
38 
36 
39 
38 
41 
\.N 
0 
Twenty-six respondents indicated more instruction, and 26 
respondents indicated enough instruction on the adjustment 
of instruction to individual differences. 
Forty-one respondents declared the lecture method had 
been sufficiently emphasized, with 38 indicating enough 
instruction had been given on socialized recitation and 
establishing valid tea cher pupil goals. More instruction was 
desired on these topics by five, six, and eleven respondents 
respectively. 
31 
Thirty-nine respondents indicated that enough instruction 
had been given on the use of l e sson planning, with eight 
advocating more instruction. 
Of the 21 respondents proposing less instruction on 
the topics cover ed, eight i ndicated the use of lesson planning . 
As s own in Table XVIII the use of audio-vis al aids 
ranked first on the basis of the number of graduates desiring 
more instruction in the office machines methods course . More 
instruction on t his topic was proposed by 43 respondents, with 
10 indicating enough instruction. The adjustment of instruction 
to individual differen ces ranked second, 34 respondents advo-
cating more instructi on and 18 indicating enough instruction. 
Divided opinions were obtained on t he following topics: 
classroom management, more instructi on (30), enough instruction 
(27); the use of remedial teach ing procedures, more instruction 
{26), enough instruction {23); motivation, more instruction 
{26), enough instruction {25); socialized recitation, 
more instruction (25), enough instruction {23); then followed 
TABLE XVIII 
DEGREE OF EMPHASIS DESIRED BY THE RESPONDENTS 
ON THE TOPICS CONTAINED IN THE OFFICE MACHINES METHODS COURSE 
More Less 
Instruction Instruction 
Rank Topics Covered Graduates Graduates 
Use ot Audio-Visual .Aids 43 2 
-2 Adjustment of Instruction to 34 0 
Individual Differences 
3~5 Classroom Management 30 0 
:5;5 Use of Supplementary Materials 30 0 
5~5 Use of Remedial Teaching Procedures 26 1 
5.5 Motivation 26 1 
7 Socialized Recitation 25 2 
8 Use or Lesson Planning 24 5 
9 Establish Valid Teacher Pupil Goals 23 I 
10.5 Art or Questioning 22 1 
10.5 Use ot Directed Study 22 0 
12 Use or Blackboard 21 2 
13~5 Use of Project Method 20 2 
13.5 Lecture 20 4 
Enough · 
Instruction 
Graduates 
10 
18 
27 
25 
. 23 
25 
23 
27 
26 
27 
28 
26 
29 
27 
vr 
1\) 
33 
the use of lesson planning, more instruction (24}, enough 
instruction (27}; and establishing valid teacher pupil goals, 
more instruction (23), enough instruction (26}. 
The use of directed study and the use of the black-
board were indicated as suf~icientl7 emphasized by 28 and 
29 respondents, respectively. However, more instruction on 
these topics was proposed by 22 and 21 respondents, respec• 
tively. 
Of the 21 respondents advocating leas instruction on 
the topics covered, 8 indicated the use of lesson planning. 
Ninety respondents replied to ~uestions regarding the 
degree of usefulness of the business and professional edu-
cation courses to them in their teaching situations. In 
addition to the usefulness of the courses, the graduates 
were requested to indicate whether they believed any of the 
courses listed should be strengthened or discontinued. 
An analysis of Table XIX reveals that typewriting 
ranked first among 27 courses listed, with 63 respondents 
indicating the course as very useful. ~ookkeeping ranked 
second, checked by 56 respondents, and 54 indicated busi-
ness English, while 44 resp~ndents checked shorthand 
dictation and transcription. 
Forty-three respondents indicated educational tests 
and measurements as u~etul, with 36 checking business law 
and economic problems. 
The strengthening of the vocational guidance eourse 
was desired by 32 respondents, with 30 advocating a 
.. 
Rank 
1 
2 
3 
4 
5.5 
5.5 
7 
8 
9.5 
9.5 
11 
12 
13 
14 
15 
16 
17.5 
17.5 
19.5 
19.5 
21 
22 
23.5 
23.5 
25 
26 
27 
* 
TABLE XIX 
INDIC TED USEFULNESS OF B.USINESS AND 
PROFESSIONAL EDUCATION COURSES IN TEACHING SITUATIO S 
Bus1.ness and 
Professional Very 
34 
Education Courses Useful Useful Strengthened Discontinued 
Typewriting 63* 3 8 0 
Bookkeeping 56 9 14 0 
Business Eng1ish 54 24 24 2 
Shorthand Dictation 
and Transcription 44 8 ? l. 
Business Mathematics 43 26 30 2 
Shorthand Theory 43 19 l.O 2 
Educational Psy. 40 34 24 2 
ccounting 38 18 19 2 
Business Law 3? 36 J.7 2 
Office Practice 3? 35 30 2 
Business Writing 36 32 16 10 
Office lla.chines 33 31 30 4 
Business Practice 32 35 25 3 
Secretarial Methods 29 24 16 2 
Economic Principles 26 34 11 2 
Accounting Methods 25 32 11 3 
Money and Banking 23 33 16 5 
Vocational Guidance 23 33 15 14 
Economic Geography 21 33 22 7 
Tests and Measurements 
21 43 15 5 
Economic Problems 16 36 12 2 
Business Management 
and Organization 14 37 19 10 
Jlarchandis ing 
Methods 13 19 7 1 
Retail Selling 13 21 11 3 
Principles of 
Secondary Education 10 36 13 15 
Introduction to 
Teaching 9 33 10 17 
History of Education 4 23 9 19 
Number of Graduates Responding 
strengthening of the business mathematics and office machines 
courses. 
Of the 138 requests for the discontinuing of one or more 
courses, 52.1 percent indicated professional courses. Nine-
teen respondents proposed that history of education should 
35 
be discontinued, 17, introduction tot eaching, and 15 ad-
vocated the discontinuing of principles of secondary education. 
As shown in Table XX, ~usiness English ranked first, 
with 78 respondents indicating the course as very useful or 
useful. 
Educational psychology was declared as very useful or use-
ful by 74 resp ondents. Seventy-three respondents indic-
ated business law, with 72 graduates checking office prac-
tice. 
Fifty-six respondents indicated accounting, money and 
banking, and vocational guidance as very useful or aseful. 
Those courses of study receiving the lowest number of 
total responses were: history of education (27), merchan-
dising methods (32), retail selling (34), introduction to 
teaching (42), princip les of secondary education (46), and 
business management and organization (51). 
An analysis of Table XXI reveals that of the business 
and professional education listed, history of education ranked 
first as having not been us e ful to the largest number of 
graduates (35). Introduction to teaching ranked second with 
Rank 
l 
2 
~ 
~ 
7 g 
9 10.5 
10.5 
12 
13.5 
13.5 
15 
16.5 
16.5 
16.5 
19 
20 
21 
22 
23 
24 
~~ 
27 
TABLE XX 
TOTAL NUMBER OF RESPONSES INDICATING 
BUSINESS AND . PROFESSIONAL EDUCATION COURSES AS VERY 
USEFUL OR USEFUL 
Business and. 
Professional Education Courses 
Business English 
Educational Psychology 
Business Law 
Office Practice 
Business Mathematics 
Business Writing Methods 
Business Practice (J. B.T.) 
Typewriting 
Bookkeeping 
Office Machines 
Very Useful 
or Useful 
Educational Tests and. r.1easurements 
Shorthand Theory 
Shorthand Dictation and Transcr 
Economic Principles 
Accounting Methods 
Accounting 
Money and Banking 
Vocational Guidance 
Economic Geography 
Secretarial Methods 
Economic Problems 
~usiness Management and Organ. 
Principles of S~condary 
Education 
Introduction to Teaching 
Retail Selling 
Merchandising Methods 
History of Education 
I 
*Number of graduates responding . 
N,ot 
Useful 
2 
~ 
8 
3 
12. 
9 
0 
2 
15 
15 
2 
1 
13 
11 
l~ 
15 
22 
3 
12 
22 
28 
29 
15 
9 
35 
36 
Rank 
L 
2 
3 
4~5 
4.5 
·s 
'7.5 
'7~5 
'7.5 
10 
11.5 
11.5 
13 
14.5 
14~5 
14.5 
1!~5 
1'7.5 
19 
20.5 
20~5 
22.5 
22~5 
22.5 
25.5 
25.5 
2'7 
TABLE XXI 
BUSINESS AND PROFESSIONAL EDUCATION 
COURSES INDICATED AS NOT USEFUL BY RESPONDENTS 
Business and Not 
Prof'essional Education Courses 
History of Educatlon 
Introduction to Teaching 
Principles of~ Secondary Education 
Economic Geography 
Business Management and Organization 
Money and Banking 
Tests and Measurements 
Vocational Guidance 
Retail Selling 
Economic Principles 
- -
Economic Problema 
Business Writing Methods 
Accounting Methods 
Accounting · 
Business Practice (J.B.T.) 
Merchandise Methods 
.. 
Office lrfachines 
Office Practice 
Business Law 
Business Mathematics 
Secretarial Methods 
Bookkeeping 
Business English 
Shorthand Theory 
Shorthand ~ictation and Transcription 
Educational Psychology 
Typewriting 
37 
Useful 
35 
29 
28 
22 
22 
16 
15 
15 
15 
13 
12 
12 
11 
9 
9 
9 
8 
8 
6 
3 
3 
2 
2 
2 
1 
1 
0 
29 respondents indicating the course as not usetul. Twenty-
eight respondents ranked principles ot secondary education 
th1rd 6 with 32 graduates indicating economic geography and 
business management and organization as not userul. 
3S 
Fifteen respondents indicated educational tests and 
measurements, vocational ~!dance, and retail selling as not 
useful to them in ~~eir teaeh;ng situations, with 12 checking 
economic problems and business writing methods. 
Nine respondents listed accounting, business practice, 
and merchandising methods as not useful. 
These courses ot study checked as not useful the least 
number of times by the respondents were: typewriting (0), 
educational psychology (1}, and shorthand dictation and 
transcription (1). 
In reference to the student teaching program at 
Rider Coll~ge, _ the graduates were requested to indicate what 
they believed were t~e "strengths" ~d "weaknesses" ot the 
program, and to suggest i~provementa. 
Twenty-four, or 39.3 per cent, of the ~espondents 
believed the most notable strength of the program was the 
preparation given in methods courses. Eighteen, or 29.5 
per cent, indicated the "realistic teaching situations" as 
another strength of the program. 
Strengths 
TABlE XXII 
INDICATED STRENGTHS OF 
THE STUDENT TEACHING PROGRAM 
Preparation in Methods 
Realistic Teaching Situation 
Supervision of Critic Teacher 
Lesson Plana 
Total 
Number 
58 
18 
11 
8 
61 -
39 
Twenty-two respondents indicated insufficient preparation 
in teaching methods as the most notable weakness of the pro-
gram. with 18 indicating insufficient supervision and 18 
checking excessively detailed lesson plans as weaknesses. 
Weaknesses 
TABLE XXIII 
INDICATED WEAKNESSES OF 
THE STUDENT TEACHING PROGRAM 
Insufficient Preparation in 
Teaching Methods 
Insufficient Supervision 
Excessively Detailed Lesson Plans 
Insufficient Teaching Hours 
Total 
Number 
22 
18 
18 
4 
62 
40 
As sh own in Table XXIV, twenty-two respondents suggested 
an increa se in the tea cl• ing hours required for the student 
teach ing urogram. Seventeen suggested more supervision and 
le s s deta iled lesson plans, \'lith four desiring an increa se 
in observation hours. 
TABLE XXIV 
SUGGESTED II~fPROVEMENTS FOR 
THE STUDENT TEACHI NG PROGRAM 
Suggested Improvements 
Increase Teaching Hours 
More Supervision 
Less Detailed Lesson Plans 
Increa se Observation Hours 
Total 
Number 
22 
17 
17 
4 
60 
In the field of extra-curricular activities as shown 
in Table XXIV, the graduates were requested to indicate 
whether they had sponsored extra-curricular activities 
during t heir teac~ing career, and if they believed specific 
preparation in directing t hose a ctivities was needed. They 
a l so requ ested to suggest means of preparing busines s 
education students for sponsoring extra-curricular activities. 
Sixty-three, or 68.4 per cent, of t he r e spondents had 
at some time in their tea ch ing career s ponsored an extra-
curricular activity. Of the 92 respondents 66, or 71.1 per 
cent 1 felt that specific preparation was needed in the 
directing of extra-curricular activities. One respondent 
indicated a belief that only average ability and initia-
tive were needed. 
TABLE XXV 
SUGGESTED MEANS OF OFFERING 
PREPARATION IN DIRECTING EXTRA-CURRICULAR 
ACTIVITIES 
Suggestions 
Courses Devoted to Specific Activities 
As Part of Methods Courses 
Active Participation 
Total 
Number 
37 
29 
26 
92 
As shown in Table XXV 1 twenty-six respondents advocated 
active participation in extra-curricular activities as a means 
of preparation 1 37 favored courses devoted to specific 
activities, and 29 proposed preparation as part of methods 
courses. 
CHAPTER V 
SUMMARY AND RECOMMENDATIONS 
The problem of this study was to determine the 
effectiveness of the business education curriculum at 
Rider College, with implications for curriculum revisions. 
I. SUMMARY 
A summary of the findings based on the data obtained 
through this study is presented : 
1. An analysis of the graduate study completed 
by 50.9 per cent of the graduates indicates that the 
business education curriculum at Rider College 
effectively p repared the graduates for further 
specialization. 
2. The majority of the graduates , 58, r es ided in 
New Jersey. Fourteen resided in New York, and 11 in 
Pennsylvania. 
3. Thirty-eight of the 92 resp ondents indi cated 
that t hey were veterans . Seven indicated the length 
of time in service a s one to two years ; 13 from two 
to three years; 14, from three to four years; and 
three, from four to five years. 
4. Fifteen of the ninety-two graduates reuly ing 
indicated they had held supervisory positions. 
5. Of the 92 graduates who replied, 70 ind cated 
having gained related occupational experience in 
the business field. The positions held by the 
70 respondents were: secretary, sales clerk, 
stenographer, bookkeeper, typist, salesman, 
general office worker, credit manager, insurance 
agent, insurance broker, accountant, and office 
receptionist. 
6. An analysis of the opinions on the value of 
topics contained in the methods courses at Rider 
College revealed that on the basis of those topics 
requiring greater emphasis, the use of audiovisual 
aids was ranked first in all methods courses. 
7. The adjustment of instruction to individual 
differences was ranked second, on the basis of 
requiring more instruction, by 36 graduates in book-
keeping methods, 34 in office machines methods, 30 
in shorthand methods, and 26 in the typewriting 
methods course. 
8. Thirty-five graduatea indicated the use of 
remedial teaching procedures second in the accounting 
methods course on the basis of requiring more in-
struction. Thirth-four and 25 graduates respectively, 
checked the topic in the bookkeeping and typewriting 
methods courses. 
9. The use of supplementary materials was ranked 
second by 41 graduates in the junior business training 
43 
methods course, 30 in shorthand methods, and was 
ranked third by 30 graduates in the accounting 
methods course. 
10. Of the 90 graduates who replied as to the 
usefulness of the business and professional education 
courses, the largest number of graduates (63), ranked 
typewriting as the most useful course of study. 
Bookkeeping ranked second with 56 respondents indicating 
it as very useful in their tea ch ing situations. 
Business English ranked third (54}, and shorthand 
dictation and transcription rarured fourth (44}. 
11. The subjects indicated as not useful the 
greatest number of times we~e. history of education 
(35), introduction to tea ching (29), and principles 
of secondary educat i on (28). 
12. The strengthening of the vocational guidance 
course wa s advocated by 32 students, with 30 
desiring a strengthening of the business mathematics 
and office machine courses. 
13. Of the 138 reques t s proposing that one or 
more courses be discontinued, 52.1 per cent were 
for t he discontinuing of professional courses. 
14. Nineteen of the graduates replying indicated 
that history of education s hould be discontinued, 17 
checked introduction to teaching, and 15 indicated a 
desire to have principles of secondary education 
44 
discontinued. 
15. An increase in the student teaching hours 
required was suggested by 22 graduates, with more 
observation visits, and less detailed lesson plans 
suggested by 17 graduates. 
16. Sixty-six or the graduates replying felt 
that specific preparation was needed in the direct-
ing ot extra-curricular activities. Thirty-seven 
favored courses devoted to speciric activities, and 
29 graduates favored preparation as part of methods 
courses. 
!1 RECOMMENDATIONS 
The following recommendations are based on the data 
obtained as a result of this study: 
1. Greater emphasis should be placed on the use 
of audio-visual aids in all methods courses. 
2. Since the graduates indicated that less 
emphasis was needed on the use of lesson planning 
in all methods courses, a feasible plan should be 
worked out which will insure adequate instruction 
without excessive repetition. 
3. The vocational guidance, business arithmetic, 
and orfice machines courses should be strengthened 
as to the quality or presentation and quantity ot 
subject-matter covered. 
45 
46 
4. The professional education courses, history 
of education, introduction to teaching, and princi-
ples of secondary education should be considered 
for revision, strengthening, possible combining, or 
discontinuance. 
5. The required number of student-teaching hours 
should be increased. 
6. The number of observation visits by school 
advisors during the student teaching program should 
be increased. 
7. Specific preparation for the directing of 
extra-curricular activities should be offered either 
through the medium of courses devoted to specific 
extra-curricular activities, or as part of methods 
courses. 
8. Systematic follow-up studies should be initi-
ated to enable the college faculty to determine the 
competitive demands of the business education field. 
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APPENDICES 
Dear Graduate: 
APPENDIX A 
RIDEEt COlLEGE 
SCHOOL OF EDUCATION 
STATE STREET 
TREN-"TON, NEW JERSEY 
50 
January 12, 1950 
The business education faculty of Rider College is interested 
in your success, and is constantly attempting to improve its 
program of business education. This study will indicate how well 
the Rider College business education curriculum prepared you for 
occupational and professional achievement, and will afford you 
an opportunity to suggest curriculum revisions in the light of 
your experience. 
The study is being conducted under the supervision of 
Professor Lester I. Sluder, Department of Business Education, 
Boston University, and with the permission of Rider College. 
The names of individuals will not be used in the report, and 
all data will appear in tabulated form only. Since the graduates 
of the School of Education are comparatively few· in number, we 
are eager to receive a 100 per cent response. A self-addressed 
envelope is enclosed for your convenience. 
I wish to thank you in advance for your cooperation and 
participation in this undertaking. 
Sincerely yours, 
John F. Chiavoli 
Class of 1949 
PERSONAL DATA 
1. 
2. 
P2 IX 
SURVEY REPORT OF TEE GRADUATES OF RIDER COLLEGE 
sTIHoor:-oF EDUCATION 
(last name) (first name) 
(street) (city) (state) 
3. · Married Yes No 
4. Veteran of World War II Yea No 
5. 
6. 
Length of time in service Years. __ _ Months. __ _ 
What was your chief military occupation? (title) 
EDUCATIONAL DATA 
1. Indicate your major fields at Rider College 
Accounting and Secretarial 
-- Accounting and Social Business 
-- Secretarial and Social Business 
2. List graduate work completed in other institutions. 
Name of Dates Major 
Institution From To Field 
TEACHJNG EXPERIENCE 
1 In . t dica e your t hi eac 1.:0.0: exper i ence 
Name and Location Grade 
of School Dates Le·vel 
Semester 
Hours Degree 
Subjects 
Taught 
2. What Administrative and/or Supervisory positions have you held in school 
systems? 
~ of Position 
lo 
-1-
51 
OCCUPATIONAL EXPERIENCE 
l. Indicate occupational experience, other than teaching, that you have had 
or are now engaged in. 
Title of Position Name of Firm 
Held or Business *Placement Dates 
* Indicate how you obtained each position, for example·, 
employment agency, friend, relative. 
2. If you have left the teaching field, give reasons . 
SUGGESTIONS FOR CURRICULUM REVISIONS 
l. It is our desire to know if the topics covered (the course content) in 
the methods courses are receiving the proper emphasis. 
Under each of the courses listed below which you have 
taken at Rider College, indicate by placing in the proper 
column an: 
"M" for those topics for which you think ~ instruction 
should be given, 
"L" for those topics for which you think less instruction 
should be given, 
"E" for those topics for which you think enough instruction 
was given. 
METHODS COORSES 
~ ! ~ A ~ 0 
-
a 4 Ill 
t loa .,; -:r w"t ~ Jll .... TOPICS COVERED IN , 'JI 0 D. - u. 0 X !.':!) ~ '7" !: 1&. METHODS COURSES oJ 0 r:i 0 t-~ 0 oJ ~ :r 4 h Vt ~ 
l 2 3 4 5 
Socialized Rec i tation 
Lecture 
Classroom Management 
Use of Project Method· 
Use of Directed Study. 
Use of Lesson Planning 
Use of Audio-Visual Aids 
Use of Blackboard 
Use of Supplementary Materials 
Use of Remedial Teaching Procedures 
Establish Valid Teacher Pupil Goals 
Adjustment of Instruction to 
Individual Differences 
Motivation 
Art of Quest toning 
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-X 
v 
4: 
~ 
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2. Indicate how bene~icial the courses you took at Rider College have been 
to you in your teaching situation. 
Under Section I: Check Column 
~ ll i~ you believe the course was ~ use~ul 2 i~ you believe the course was useful 3 i~ you believe the course was not use~ul 
Under Section II: Check Column ---
(1) i~ you believe the course should be strengthened 
(2) i~ you believe the course should be dropped 
NOTE: I~ you believe the course was satis~actory as given do not check 
d:n Section II. - --
Section I Section II 
~ .1= IIJ'b )'- ::;, ~ ~ of"~ 
r:! IL :I t- :» s:.., ~Q.. 
Jl,l u. 0 u. "' ~ -40 IU UJ 2 Ill J. 1: <) BUSINESS EDUCATION COURSES > on en 
"' 
.... ~ 
:I ~ !) 
"' 
1 2 3 1 2 
Accounting 
Bookkeeping 
Business English 
Business Mathematics 
Business Writing Methods and Blackboard 
Practice 
Business Law: 
Bus:L1ess Practice (J.B.T.) 
Business Management and Organization 
Economic Geography 
Economic Principles 
Economic Problems 
Materials and Methods in Accounting 
Materials and Methods in Merchandising 
Materials and Methods in Secretarial 
Subjects 
Money and Banking 
OC~ice Machines 
OC~ice Practice 
Retail Selling 
Shorthand Theory. 
Shorthand Dictation and Transcription 
Typewriting 
PROFESSIONAL EDUCATION COURSES 
Educational Psychology 
Educational Tests and Measurements 
History o~ Education 
Introduction to Teaching 
Principles o~ Secondary Education 
Vocational Guidance 
-3-
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3. What do you believe were the strengths and weaknesses of your student teaching 
program? 
Strengths: 
Weaknesses:------------------------------------------------------------
4. Suggest improvements for the student teaching program. 
5. What extra-curricular activities have you sponsored in your teaching career? 
~ of Assignment 
6. Do you feel that specific preparation is needed in directing extra-curricular 
activities? Yes No 
7. Suggest a means of offering preparation in the directing of extra-curricular 
activities. 
As part of methods courses 
____ Active participation in extra-curricular activities 
Courses devoted to specific extra-curricular activities 
Others ( specif'y) ------------------
-4-
APPENDIX C 
FOLLOW-UP POSTAL CARD 
A sufficient number of replies have not yet 
been received to complete the "survey Report of the 
Graduates of Rider College School of Education." 
Your cooperation and prompt response would 
be appreciated. 
Sincerely, 
John F. Cbiavoli 
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